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Abstract 

This research consists of the implementation of an emotional education program 

aimed at the field of primary education that uses music and movement as mediating 

elements. According to Bisquerra (2011), music has the ability to generate 

emotions that help people's well-being. The program addresses work with each 

of the five emotional competencies (emotional awareness, emotional regulation, 

emotional autonomy, social competence and competencies for life and well-being) 

according to the model of the GROP (Research Group in Psychopedagogical 

Orientation) from the University of Barcelona. The work is motivated by the detected 

need to include emotional education in nursery and primary schools in the context 

of the Valencian Community, Spain. Mainly in response to the situation caused by 

the COVID-19 pandemic. The research has been carried out with students in the 

fourth year of primary school in a public school within the Valencian Community 

(Spain). The research has used the action research method and has been 

developed in face-to-face sessions in addition to online sessions. The research results 

show that after the intervention there is a development of emotional competences 

in the participants, especially emotional awareness. The combination of face-to-

face teaching and online teaching is ideal in the current pandemic situation 

because it allows students to benefit from aspects of both types of modality. 

Dialogical musical gatherings are shown as very powerful resources for working 

with music and emotional education. It is evident that there is a need to work on the 

development of emotional competencies in primary school students. It is also 

important to study the possibilities that  music education can contribute to 

the development of emotional education at these ages. 
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INTRODUCTION 

Emotions are an essential part of human life. According to Bisquerra (2000), an emotion 

is a complex response by the organism that is generated due to an external or internal 

event and is characterized by an excitation or disturbance that predisposes to action. 

On the occasion of an event, an assessment is made automatically (Arnold, 1960) which 

activates a neurophysiological, behavioral or cognitive response which makes us 

predisposed to action or orexis. From the many classification of emotions we will take 

as a reference the classification of Bisquerra and Laymuns (2016) into positive, 

negative, ambiguous and aesthetic emotions. Within positive emotions we find 

emotions such as joy, love, happiness; within negative emotions we find emotions such 

as fear, anger, sadness, disgust, anxiety; we have social emotions such as shame and 

surprise and also aesthetic emotions such as those we experience in the beauty that 

transmits a work of art of any nature (painting, sculpture, music, dance, theater, film, 

literature, architecture, etc.).  

The concept of emotional intelligence emerged in the late nineteenth century. 

Goleman (1996) defines it as the ability to be aware of our emotions and of know how 

to manage them properly. Emotional education is responsible for the development of 

emotional skills. We start from the pentagonal model of emotional competencies 

developed by the GROP (Grup de Recerca en Orientació Psicopedagògica) of the 

University of Barcelona as a theoretical basis for this research.  According to Zabala and 

Arnau (2014) we can define competence as the "ability to solve problems in any 

situation and in different contexts of action". Competencies have on one hand a 

pragmatic component application (work environment, professionalization) and a 

dynamic component (learning throughout life). On the other hand they allow the 

integration of knowledge (concepts), skills (procedures) and values (attitudes). 

According to Bisquerra and Pérez (2007), to be competent is the ability to put into 

action effectively a set of knowledge, skills, abilities and attitudes necessary to perform 

diverse activities with a certain level of quality. For example, to become aware, 

understand, express and adequately regulate one's own emotional phenomena 

(Bisquerra, 2000, 2009; Bisquerra and Pérez, 2007). The five competencies included in 

the pentagonal model are: emotional awareness, emotional regulation, emotional 

autonomy, social competence, competencies for life and well-being.  As part of the 

integral development of human beings, emotional education is shown as necessary in 

the stage of Primary Education, as part of the development of students from 6 to 12 

years of age. According to Bisquerra (2000) the development of emotional skills enables 

the individual to better face the challenges of everyday life which increases personal 

and social well-being. 

In the Anglo-Saxon world the concept of Socio-Emotional Learning (SEL) is spoken of as 

the process in which people acquire and apply our knowledge, skills and attitudes to 
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develop healthy identities, regulate our emotions, establish healthy relationships, show 

empathy for others and make responsible decisions, among others. 

Socio-emotional learning (SEL) aims to teach children to make responsible decisions, 

manage their emotions, and maintain a positive attitude toward school and social 

relationships. SEL uses classroom instruction, community service, extracurricular 

activities, and supportive home environments to help children develop into responsible 

and constructive members of society. SEL begins at home with caregivers and continues 

with school programs spanning preschool through high school, teaching students social 

and self-awareness, impulse control, empathy, cooperation, and problem resolution. 

This entry describes the history, the approaches, and the effectiveness of SEL programs 

(Frey, 2018). 

The global health crisis situation caused by the COVID-19 pandemic has forced 

educational administrations to pay special attention to the emotional education of 

students.  There are various strategies through which emotional education can be 

integrated into compulsory school education. These strategies can be implemented 

though its integration into the curriculum of a specific subject whether compulsory or 

optional, or across different subjects. It can be part of an occasional teaching or being 

included as a priority in the tutorial action. The aim of the tutorial action is to 

contribute, in collaboration with the families, to the personal and social development 

and support of the students. Both in the academic, personal and social fields, as well as 

to carry out individual and collective monitoring of the students by the teaching staff. 

Tailoring this to the intellectual and emotional aspects, according to the characteristics 

of their age (Generalitat Valenciana, 2020). In the specific case of the Valencian 

Community in Spain, the instructions for the organization and operation of the centers 

that provide Early Childhood and Primary Education during the 2020-2021 school year 

were specific. The teachers of these stages were directed to plan actions aimed at 

attending to the consequences of the extraordinary conditions that affected the 

development of the 2019-2020 academic year derived from the crisis situation caused 

by Covid-19, and which imply, among others, orientation and care measures for 

students who need emotional support (Generalitat Valenciana, 2020). In this sense, the 

Action Plan for Improvement (PAM, for its acronym in Spanish) which all educational 

centers in the Valencian Community must prepare annually, considers the need to 

improve the emotional competence and social interaction skills of students to achieve 

full socio-educational inclusion and develop actions to prevent and compensate for 

inequalities in education. This plan includes actions aimed at addressing the 

consequences derived from the crisis situation caused by Covid-19 that have affected 

the development of the 2019-2020 academic year. This involves, among other goals, 

accompanying measures for educational teams, including guidance and support for 

students who need reinforcement plans and emotional support for students and 

families. 
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Beyond the aesthetic emotions that a certain piece of music can evoke, music, 

according to Bisquerra (2011) has the ability to generate emotions that help people's 

well-being. In the literature review on emotional education through music we highlight 

the works of  

Gustems and Calderón (2004) Balsero and Gallego (2010) and Campayo and Cabedo 

(2016). 

From the literature analysis we can conclude that any music education activity whether 

it be a song, an audition, instrumental performance, a dance or an improvisation can 

be useful to develop emotional competences if there is the correct orientation, analysis 

and reflection. 

MATERIALS AND METHODS 

Context Analysis and Detection of Needs  

This research is carried out in the context of a public Infant and Primary school in the 

Valencian community, Spain, as part of a European Erasmus + innovation project 

entitled Mens sana in corpore sano: promoting health at school for a sustainable future. 

This program spans a 12 months period during which educational centers from both 

Spain, Italy and Portugal participate. It is a project for the exchange of good practices 

with the aim of developing, transferring and implementing joint initiatives in the four 

participating educational centers during the 2020-2021 school year related to school 

health and healthy lifestyles. The project arises from the need to provide tools to 

students related to health and well-being to face individually and collectively the 

complex situation that is being experienced due to the health crisis generated by 

COVID-19.  This includes a wide range of activities for the preparation, development, 

evaluation and dissemination of the project aimed at students, teachers, managers, the 

educational community (family members and volunteers) and including local 

educational authorities and regional ones. It includes the use of the eTwinning platform 

to carry out training actions and virtual mobility activities for both students and 

teachers.  Childhood is the period in which most habits are acquired that will 

accompany the person throughout their life, and therefore, school is the ideal place to 

acquire and put into practice those positive habits to improve our health and the health 

of the planet. The project also includes the work based on the Sustainable Development 

Goals (SDGs) of the United Nations (UN) that are within the 2030 agenda for sustainable 

development worldwide for the next 15 years. That constitutes a shared vision of the 

humanity and a social contract between world leaders and the population to build a 

fairer and more equitable world for the entire population in addition to ensuring the 

protection of the environment (UN, 2021). Specifically, the project focuses on SDG four, 

dedicated to quality education and SDG three, dedicated to health and well-being. 

Sample and objectives of the intervention   
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The intervention described in this article was carried out with a group of 25 boys and 

girls from the fourth grade of primary education (9-10 years old) as part of the music 

education course.  The objectives of the intervention were:  

 

• To acquire a better knowledge of one's own emotions  

• To learn to perceive, understand and regulate one's own emotions.  

• To develop the ability to generate positive emotions  

•To prevent the damaging effects of negative emotions  

• To identify the emotions of others.   

In the long term, the intended objectives are:  

-To promote mental health, intelligence and emotional well-being.  

- To improve of personal well-being through the development of emotional and 

interpersonal skills.  

-To improve school coexistence. 

METHODOLOGY 

The methodology used in the research was action research. Eliott (1993) defines action 

research as ¨a study of a social situation in order to improve the quality of action within 

it¨. In this sense, it involves a self-reflective inquiry about the actions and situations 

experienced by the teacher with the aim of increasing the understanding of them. 

Enabling the teacher to modify them to bring about an improvement in professional 

practice.  

The intervention was carried out between October and December 2020 combining 

face-to-face classes with online classes. The face-to-face classes consisted of a total of 

twelve, 45-minute sessions in which each of the five competencies described above 

and their associated micro-dimensions were worked on. The face-to-face part was 

completed with six online sessions in the format of training pills or capsules in video 

format for individual virtual work. Data collection was carried out by video recording 

and transcripts, direct observation recorded in a research diary, and interviews with 

the participants. 

It should be noted that this research did not intend to address the subject of study from 

a music therapy perspective, defined by Poch (2001) as “the scientific application of the 

art of music and dance with the therapeutic purpose, to prevent, restore and increase 

the physical, mental and mental health of the human being, through the action of the 

music therapist.¨ Instead, from the perspective of the psychology of music and music 

education. Therefore, in the development of the sessions, an eminently practical 

musical education methodology was used, in which the participants in the intervention 

engaged with the dynamics in an experiential way to later reflect on them. In this sense, 

a combination of different methodologies was used, including those of Orff-Schulwerk, 
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Willems, and Dalcroze. This was to enhance the element of improvisation and musical 

creation and playfulness through musical games. Care was taken that the environment 

of the intervention was relaxed and a climate of safety was created to generate 

confidence in participating students. The intervention dynamics included activities such 

as: auditions, songs, musicograms, clapping games, dances, movement, musical 

creation, musical games, musical stories, dialogical musical gatherings and the creation 

of an emo-dictionary. The investment activities were carried out in different groups (in 

large groups, small groups, couples, etc.) always prioritizing the creation of 

heterogeneous groups. The virtual training was carried out in an individual format. 

RESULTS AND DISCUSSION 

The results of the research show that after the intervention there is a development of 

emotional competences in the participants. Of the five emotional competencies 

studied (emotional awareness, emotional regulation, emotional autonomy, social 

competence, life skills and well-being) a significant development of emotional 

awareness is observed at these ages. Which is expected since emotional awareness is 

the first step to be able to work on the other skills. Emotional awareness is the ability 

to become aware of one's own emotions (the emotions we experience) and the 

emotions of others, including the ability to capture the emotional climate of a given 

context. The analysis indicators that were significant in the development of emotional 

awareness were: -The awareness of one's own emotions - The ability to name 

emotions. - Increased understanding of the emotions of others -The awareness of the 

interaction between emotion, cognition and behavior.  The results show that there are 

benefits of combining face-to-face teaching with online teaching. While face-to-face 

education involves physical interaction with the teacher and peers, online education 

transfers this component to a virtual environment, in this case through 

videoconference classes and short previously recorded videos. The added value of 

virtual teaching in times of pandemic is reflected through not having to use a face mask 

in online activities where students are not together with their group-class. Let us 

remember that since the beginning of the 2020-2021 academic year, the health 

authorities have imposed the mandatory use of a face mask as a preventive measure 

against COVID-19. The use of the mask makes it difficult to see facial expressions, which 

can cause some difficulty in working with emotional education.  From the musical 

activities used in the intervention, we identified dialogic musical gatherings as tools 

that allow us to enhance the joint work of music education and emotional education. 

This is because in this type of activity, dialogue, conversation and the sharing of the 

participants' reflections are used as tools to build knowledge.   

Both music and literature are languages, and as such, they are instruments for 

communication. Both refer to feelings, ideas, experiences, realities, dreams, and 

imagery. The communicative and expressive capacity of music is different from that of 

words (we often comment "this cannot be expressed in words"). In the musical 
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gathering, through the egalitarian dialogue between all the participants, a little-

explored universe opens up to us (CONFAPEA, 2016). 

The gatherings are based on dialogic learning, which is what occurs in interactions that 

increase instrumental learning; these interactions favor the creation of personal and 

social meaning, are guided by principles of solidarity, in which equality and difference 

are compatible and mutually enriching values (Aubert et al., 2008). 

The need to work on the development of emotional competencies in primary school 

students is clear. Likewise, it is important to further study the potential of music 

education and how it can contribute to emotional education at these ages.  
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