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ABSTRACT  

Speaking about education in the last decades is speaking about meaningful learning. 
One of the most common critical opinions about it is that the proper space and time 
to experience it cannot be found. This article relates the experience of teaching using 
the class structure and the methods used at primary school at the degree of teachers 
training education at the Universitat de València. Therefore, one can find in it, not 
only the resources (games, songs, exercises, etc.) inspired by different pedagogical 
systems, but also the theoretical background that supports them. In addition, an 
opinion survey about the methodological style, carried out by students of the last 
year of the degree and specialized in music education, has been done in order to have 
a significant view of both the processes and the resources worked in the class. 
According to the answers of the students and the teacher’s perspective it can be said 
that the idea of bringing to the faculty this kind of strategies can be considered as 
valid methodology. 
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INTRODUCTION  

Starting to teach at university is always a big deal. First of all, we always start to think 
about excellence in the contents to work with and the relevance of the sources. 
Although this can be taken as a universal truth it is also real that university is no 
longer the only place where knowledge can be found. Our relation with knowledge is 
changing as far and as much as the possibilities and resources are growing around us. 
Furthermore, one cannot speak just about teaching but also about learning as a 
double way interaction where it is not only relevant how the transmission is done but 
also the reception of the knowledge.  

It seems that teaching in the same way as the last century cannot be carried 
on in the new century. Then, what shall we do as academics? Is it meaningful learning 
(Ausubel, 2002) a concept to be used in the practice of the university teaching? In the 
primary school teacher degree shall we be taken as role models for teachers? Why do 
students learn differently with different teachers? According to Martin, Prosser, 
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Trigwell, Ramsden, and Benjamin (2002, p. 104) “the critical issue is not how much 
teachers know or what their level of teaching skill is, but what it is they intend their 
students to know and how they see teaching helping them to know.”  
 

MATERIALS AND METHODS 

One of the most common complaints of students of the primary school teacher’s 
degree is that they are always told to organize their teaching unities according to the 
idea of meaningful learning while they are having classes presented theoretically. The 
“normal” class starts with a slide presentation where all the contents are exposed by 
the teacher. 

In addition, they mostly think that acquiring more teaching resources lets 
them feel more secure while teaching. This paper relates the experience had with 
students of the fourth year of the degree using primary school strategies and 
resources to help them achieve key competencies (Bašková & Struková, 2017) and 
objective of both the degree and the subject. 

For that end all the classes have been organized in three different phases: 
Activation, Instructional, feedback and evaluation. (Patricio Yanez, 2016) 

1. Activation phase 

As a rule, every class starts with a game, either a popular game (for example a stone 
game) or a rhythmical game inspired in Orff Schulwerk or a clapping game (both 
popular and invented). Although normally, the activation phase is indented to find the 
interests and knowledge of the students related to the issue to be treated. In this 
case, it is used first of all as a focus resource due to the fact that you can not play any 
longer when you lose the focus. One can use a kind of competition game or more 
relaxing mode depending on the game used. As an example, the session can start with 
a warm up game bringing the students to the proper attitude and concentration. 

 First, we make a circle, standing in a ring, and everyone has to clap twice and 
say his/her own name in the pause between every pair of claps. The students 
are told to remember (at least try) all the names of the students in the class.  

 The following step is to convert the ring in a rhythmical instruction where 
everyone in the circle can be “played” as two claps and one rest of same 
length (duration).  

 We introduce a new rhythmical element by playing three claps and one rest 
when somebody is wearing white shoes, for example. Then we get a rhythm 
made by elements of same length but grouped in two claps and one rest 
(2+1) or three claps and one rest (3+1).  

 Later the element 1+1 (one clap plus one rest) is introduced when, for 
instance, somebody is using glasses. At that moment we have a rhythmical 
instruction with the following combinations: 2+1, 3+1, and 1+1.  
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 After this, we split the class in two groups playing the rhythmical ring in 
clockwise and the other way around at the same time, getting a poly-
rhythmical sequence made of person shoes and glasses.  

As it can be seen in figure 1 and 2 the stones games are typical popular games 
around the world. They can be found in every continent and in many countries. The 
Valencian stone game Les claus de Déu (The keys of God) and the Indian Navajo game 
Heia have the same kind of mechanics: passing the stone while singing the song and 
introducing variations in the movements and amount of stones to be passed.  

 

Figure 1: Valencian stone game (A. M. Botella Nicolás & R. Fernández Maximiano, 2010) 

Figure 2: Indian Navajo stone game (A. M. Botella Nicolás & Rafael Fernández Maximiano, 
2010) 

 

Using interesting games of different nationality in primary school gives us the 
chance to speak about multiculturalism and avoid intolerance and xenophobic 
attitudes.  

The second feature of this kind of activities is that the students are forced to 
pay attention of the teacher as a leader of the game which contributes to obtain the 
desired attention that every teacher (or conductor) would like. 

Furthermore, practical contents of the subject as rhythmical precision are 
reinforced (pulse stability, subdivision and rhythmic patterns) while the students are 
linked to some resources for the primary school class. 
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2. Conceptualization phase 

According to Beltrán Llera (1993) when the focus is spotlighting the teaching the 
student has the  irrelevant role of been a container to be full up with knowledge 
previously programmed in a careful and uniformed instructional planning. Therefore, 
if meaningful learning is intended compulsorily focusing on the student and on how 
knowledge is acquired cannot be avoided. Furthermore, in the teachers’ training 
education it should be a must. 

This conceptualization phase becomes not an instructional one where the 
principal idea is just the transmission of information but it becomes the right moment 
and place to discuss about the music learning process and to start debates based on 
experiences and the games previously played. It can be said that pupils are forced to 
think about musical learning as teachers instead of students changing then their 
paradigmatic point of view. 

 

3. Reinforce phase 

In a classical way of understanding the teaching-learning process this phase 
should be taken as a feedback stage where more information about those features 
already worked out is given. In this case the reinforce phase comes into play in the 
acquisition of the competencies developing student’s skills in creating primary school 
activities as a result of the discussions about musical learning and having as an 
example the games already played. Again, students get forced to re-create the lived 
experiences and the conclusions obtained in the previous phases.  

In addition, practical skills (musical and as teachers) are developed because all 
the creations must be showed to the rest and proved in the class taking the 
classmates as primary school students. The idea to reinforce comes but not only in 
the way of giving more information but positioning the students in the role of 
teachers and facing the necessity of making their own songs and musical activities. 
  

4. Evaluation phase 

As a rule, the evaluation is the moment when the teacher can reach the 
information about if the objectives are reached through the results and scores of the 
students. In this case, not only the exams can be taken as an evaluation proof but also 
everything created and discussed in the class can be taken as an evaluation item 
giving a more accurate idea of the students’ goals. 

Moreover, also students can make an evaluation of both teaching and 
learning processes that can help to improve the proceedings. For that end, two 
different tools have been used: one provided by the institution where the students 
give feedback of all elements related to the class and a second one created to 
evaluate just the methodological line used in the course.  
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Taking the students of the last year of the degree as competent voice it was 
compulsory to pulse their opinion about the methodology. For that purpose, a kind of 
satisfaction survey has been done using google forms tool. 
 

RESULTS 

As said before, the google forms platform has been used to collect the 
assessment of the receivers granting to be anonymous and done after the evaluation 
of the students to guarantee there was no influence upon the answers. 

A Likert scale (the most common survey scale utilized) of 5 degrees has been 
used been 1 “strongly disagree” and 5 “totally agree” for the first nine questions of 
ten. 

The tenth question is an open question to be answered with more freedom 
and not scaling nor scoring the results. Twenty students of twenty-five have made the 
survey answering, as said, freely and anonymously.  

The first question (figure 3) intends to evaluate the accuracy of the 
methodology to achieve the contents of the course with the following results: 

 
Figure 3: question 1 

The second question (figure 4) attempts to address if meaningful learning 
appears to be used. It appears that it is almost unanimous. 

 
Figure 4:  Question 2 
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Related to musical and pedagogical skills and the self-evaluation of their 
improving process question 3 (figure 5) gives an idea of how they evaluate their 
progression. 

 
Figure 5: question 3 
 

 
Figure 6: question 4 

The connection with the theoretical contents seems not to be that clear 
although the valuation is not low at all. Figure 6 shows that 60% strongly agree with 
that idea while 40% just agree while related to the creation of resources the rating 
raises again. Question 5 (figure 7) is rated 90% strongly agree and 10% agree. 

 
Figure 7: question 5 
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As seen in figure 8 the capability of creating is highly appreciated and gives a 
result of 19 of 20 strongly agree with the idea of improving their skills. 

 
Figure 8: question 6 

 
Figure 9: question 7 

One of the only two questions with “nor agree or disagree” answer is the one 
linked to the discussion and debates although mainly (70%) they strongly agree with 
the idea that the methodology encourages the discussion (figure 9). 

On the other hand, attending to figure 10 seems clear that the 
comprehension of collaborative learning and the use of collaborative strategies are 
clearly understood. 

 
Figure 10: question 8 
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Figure 11: question 9 

Last closed-answer question assesses the capacity of the methodology to connect 
with the didactical music learning processes. Two of the students give a “nor agree or 
disagree” score although again it is mainly well evaluated (figure 11).  

Question 10 is an open answer question where students were encouraged to 
say anything relevant about the methodology. Most of them evaluate positively the 
collaborative working-learning process, the acquisition of information and resources 
to work in primary school and especially the innovative working of creating new 
resources. 
 

DISCUSSION  

To summarize, according to the results of the survey and taking the opinion of the 
students as an almost professional view, it can be said that: 

The methodology used is taken as a useful tool for preparing the professional 
environment and students find the resources helpful in order to develop their 
knowledge. 

In addition, it seems that collaborative tasks turn out to be interesting 
because they give the chance to discuss and improve their knowledge about musical 
learning. Also creating pedagogical materials provides the opportunity to use all the 
theoretical background. 

Furthermore, it can be said that, at least for the subject treated, the contents 
and goals can be reached using the structure of a primary school class. 

For teachers, using the commented strategies offers the occasion to reach a 
fast and motivating connection with the students. 

Although meaningful learning is a theoretical principle of the sixties it still 
supports most of the teaching learning processes and it is in the foundation of all 
educational paradigms. 
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