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Abstract
The XXI century has brought a change in the curricular paradigm and the child is the
focus of the modeling of the new curriculum almost in all the educational systems.
The new skills and competences of this century have been a product of the
interaction with the real life necessities and the preparation of the future adult for
the challenges of the world. Wellbeing (WB) is a well established syntagma in the
daily vocabulary of teachers and policy makers and it focuses on meeting the
requirements of the schools and the learning environments for children of all ages.
Considering the challenges that educators face when trying to provide children with a
suitable learning experience, assessment has a purposeful role in providing feedback
for reviewing and constantly improving the learning material. The evaluation process
involves the theoretical and practical dynamics achieved with the involvement of the
system but also of all the educational actors. The evaluation process is essential in the
development of the emotional identity (EI) because the students are main actors in all
the dimensions of the educational process, not only in the training process. Thus with
this vision all the actors participating in the educational process will be able to
practice with meaning and active each component of the learning process met in the
formal system. In a sense, we have to construct a participation ratio for all children
during a learning class for all class subjects for dimension in the educational process.
Some school subjects might be less demanding in terms of assessment; nevertheless,
they are needed for fair learning and assessment. Our study centered on the
perspective that the pupils have during the Music and Movement (MM) classes in
primary school in terms of experience during the learning process and also the
evaluation process of their skills.
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INTRODUCTION
1.1 Child wellbeing in the XXI century
Wellbeing of children in the XXI century is the focus of all teachers, parents and policy
makers. When we think of well-being we take into consideration a range of aspects
that generally define the components of wellbeing (figure 1). Wellbeing comprises all
the ways in which a person has the ability to make sense and assess in a positive way
all the experiences they come across on a daily basis (Tov, 2018). Wellbeing is
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different for everybody and especially children. The baseline may not be the same for
every child and this will differ in results when WB is measured. Standards should be
very different for example when it comes to WB that includes academic success
(Anthony and Booth, 2017).
Figure 1. Different aspects of wellbeing
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We can’t have the same standards of fulfillment for children that have a
different way of approaching learning and therefore their results may vary.
Differences in development will make the outcomes of the learning process look
different for children of different ages and even children of the same age. Even
though limitations in one field would constitute shortage in some areas (physical,
cognitive, emotional, etc.) for some of the children they could still thrive having other
traits in other areas. Reviews in the area of WB show that subjective wellbeing
declines between the ages of 10 and 12. One key point is that material resources have
to be taken into account for further study for the influence of WB across different
cultural and socio-economical contexts (Main, 2017).
The UE has mainly been focusing on the standardization and ratification on
the new school curriculum that focuses on the child and this means that policy
makers have an extra influence in creating a teaching environment that benefits the
child and also the teacher. All the participants in the teaching process have a
commitment in promoting wellbeing for children within the school environment and
this is associated with specificities regarding functioning in physical, behavioral, social
and cognitive areas. Teachers have a responsibility in creating a collaborative space
for their pupils in the classroom and they have to improve on their active listening
skills and acquire expertise so that they will actively and effectively respond to the
diverse and challenging situations in the classroom space (Thorburn and Dey, 2016).
Considering that the work environment influences outcomes in both children and
teachers there is a need to prioritize wholesome approaches and mechanisms that
are beneficial for both parties, and consequently for parents and the community.
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Certain activities initiated before the class begins benefit the child and make him/her
more committed and connected to the class setting and learning process. Activities
like relaxation games and group activities have a powerful effect for the mind setting
of the child (Alonso-Martirena, 2017). The access to natural settings around the
school area or during breaks can benefit the children during their learning process.
This is because interactions with nature promotes attention restoration, moderates
the impacts of stress, improves behaviors and symptoms of ADHD and was even
associated with higher standardized test scores (McCormick, 2017). Nature based
activities must be an important element in the teacher’s daily schedule. Break time
should be used to interact with the natural elements even if this includes just a few
trees or grass in the school yard.
Policy makers must approach the individual wellbeing of students and
teachers. A well focused, balanced and harmonious wellbeing, which in turn
addresses:
-enjoyment and positive emotions,
-meaning and values,
-commitment and competence,
-positive social relationships.
Emotions appear in their natural form, especially in contexts of interaction
with others, but first of all, we become acquainted with emotions when we learn to
strive to conduct our own actions in the context of daily challenges. Our own
emotional identity (EI) is actually our emotional field that is enriched and influenced
by the emotions of those we interact with (Darwin, 1967). In this context children can
form an emotional identity that will help them in a better coordination and balance in
concern to interactions with their peers, their teachers and their parents for better
awareness of their own understandings. We can consider cultural identity and social
identity in regard to certain traits that it has and how it comprises of a number of
characteristics that a specific group of people have as a model for describing the
characteristics of Emotional Identity. This in return will constitute a powerful tool
when children have to transpose themselves in the evaluation mode.
1.2 Evaluation and assessment in primary school
Studies conducted by the Organization for Economic Cooperation and Development
(OECD), such as "Program for International Student Assessment" (PISA) and "The
Program for the International Assessment of Adult Competencies" (PIAAC), cover a
growing range of social and emotional competences and have shown not only that
these competences are related to important outcomes in life, but also that they can
be significantly assessed within and between cultures and beyond specific linguistic
boundaries.
Specialists have concurred that teachers should use assessment for improving
teaching and the learning process. There is a consensus when it comes to some key
points in regards to assessment:
 Designing assessment systems is in support of student learning.
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Student performance is in direct relationship with the assessment process.
There is a need for a balanced assessment system that works in both ways –
improving learning outcomes and also giving feedback to teachers.
There should be a global evaluation for ensuring validity, reliability and
fairness of assessment.
Classroom based assessment would constitute the starting point for policy
makers and using a variety of performance-based classwork (e.g. open-ended
responses, student portfolio, TIC based items).
Assuring that teachers have and use the tools needed in the learning process.

An important element in the assessment process is formative assessment that has
a continuous nature and provides valuable recommendations that can be used by the
teacher in order to improve the learning process. Being a time consuming form of
assessment it has been used less than summative evaluation. The demand for
formative assessment is much more important today if we wish to develop
meaningful learning participation from all sides: educational actors and system.
For a better understanding of the assessment process we must address classroom
assessment in order to meet the standards of quality as suggested by Paul Black and
Dylan Wiliam:
 Defining a precise vision of success
 Adapting standards of assessment to each intended student
 Choosing a variety of methods for every occasion
 Producing maximum quality at a minimum cost in time and effort
 Designing clear achievement targets
1.3 Music and Movement classes in primary school
Some studies argue that music is always present in people's lives, being a tool to
experience and define identity, through which the group of belonging is established,
and then used for emotional and intellectual expression (Bonneville-Roussy et al.,
2013).Music is always present with people, being an instrument to experience and
define the identity, through which the group of belonging is established, later being
used for emotional and intellectual expression (Juslin, 2013).
Music education is carried out within the educational process specific to the
primary school age through the discipline of Music and Movement. The objective of
music education is "to develop the aesthetic sensitivity of children, the ability to
receive and express music, through listening to musical snippets and practical
activities of vocal and instrumental singing, an objective of the first musical activities
is to develop auditory attention and exercise" (Florea, 2007, p.12). Music is the only
art that makes man vibrate, being studied, ever since ancient times, from a technical,
theoretical and aesthetic point of view. Music is considered an enigmatic art because
of its links with the exact sciences, physics and mathematics, which represent the
basis of musical theory and practice, as well as the objective aspect of music.
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The Organization for Economic Co-operation and Development (OECD) defines
transferable competences as "the package of knowledge, attributes and capabilities
that can be learned and can enable individuals to successfully and consistently carry
out an activity or task and can be built and expanded by learning”.
Transferable competences (figure 2) are important in the life of the school,
providing the necessary basis for choosing from the multitude of different fields for
the future career, even if it is not decided to pursue a career as a musician.
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Figure 2. Examples of Transferable Competences a guide for Schools drawn from
Pearson's study - Competences needed for 2030

Within a class of education, the approach of music is important and can be done by
following the benefits that the interaction between primary school children brings
during the class, as follows:
developing literacy competences,
development of listening competences,
making musical decisions as a whole,
studying the history of a musical piece,
vocal interpretation of notes and symbols,
analyzing expressions, melodies, harmonies and structures,
the activating and perpetual game,
dedication to the best interpretation.
The main reasons that determined the integrated approach of this discipline are the
following (from the program for):
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holistic learning at this age is more likely to be interesting to primary
school children, being closer to their universe of knowledge,
contextualizing learning by referring to the surrounding reality
enhances the depth of understanding of the concepts and procedures
used,
the integrated approach allows more efficient use of teaching time and
increases the flexibility of interactions.
The interpretation of the musical games presents physical benefits, the
children developing their breathing apparatus by performing breathing exercises from
the beginning of the musical education hours. Greater attention should be paid to
children's voices, so that a good teacher will know the techniques needed to properly
perform voice warming before interpreting vocally. The rhythm imposed by the
musical hearing and the musical interpretation itself contribute to the education of
the movements that become skillful and harmonious.
MATERIALS AND METHODS
2.1. Hypothesis and objectives
The main purpose of this preliminary research was to outline a real image of
wellbeing at primary school children from their perspective during the evaluation
process in Music and Movement.
The objectives were:
 recording the degree of wellbeing in children of young school age based
on their opinion;
 the study of the specific attitudes of children towards their teacher,
colleagues;
 analyzing the quality of the evaluation process;
 appreciation of the atmosphere during evaluation time in school
children.
Research hypothesis: the use of systematic assessment in students
regarding their well-being in the context of the evaluation process will lead to an
enhanced evaluation and improvement of the educational process.
2.2 Research methods
The data collection method of the study was represented by the use of one
questionnaire comprising multiple-choice (Likert scale) and open-ended questions.
The paper-and-pencil survey was carried out in the first school lesson in the morning.
Researchers and teachers supervised the children in completing in the questionnaire.
The method of processing data and information and results was the use of the IBM
SPSS Statistics software 23.
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2.3 Participants sample and instruments
The number of participants in the current study were 68children (Nfemale = 36, Nmale =
32, M=10.06, SD=.075) enrolled in the 3rd and 4th grade (Table 1 and Table 2).The
children were chosen from the same school from the urban area.
Table 1. Distribution of children in regard to age and gender
Gender

Age

Total

9 years

Female
7

Male
4

11

10 years

23

19

42

11 years

6

9

15

36

32

68

Total

Table 2. Distribution of children in regard to age and grade
Grade

Age

Total

9 years

3rd grade
11

4th grade
0

11

10 years

8

34

42

11 years

0

15

15

19

49

68

Total

The questionnaire was the instrument used to obtain the answers from the
children. Considering that children ranged from 3rd to 4th grade the questionnaire was
self explanatory and we didn’t encounter any problems of understanding from the
children’s part. The scales used for the Likert type questions was based on a design of
self-completion and was approachable for children of this age.
Subjective psychological well-being was addressed with seven items. This
included questions like: Music classes are interesting, The teacher helps me to be the
best at music, I like to study Music and Movement, The teacher listens to my opinion
at the Music and Movement classes, At Music and Movement classes I feel.
Analyzing the process of evaluation included three items: The Music and
Movement evaluation test is easy, In the evaluation test for Music and Movement I
would like to be: (circle all that fit), During the assessment test in the classroom there
is a pleasant atmosphere.
RESULTS
The process of analysis has provided specific results in accordance with our design.
Some of the details regarding the results are as follows in the data displayed below.
Question 1 regarding the way the children perceive their Music classes (M=1.48;
SD=.092) is depicted below in terms of frequency among the answers recorded
(Figure 3).
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Figure 3. Percentage of children considering music classes interesting
Question 2 The teacher helps me to be the best at music- has given the children the
opportunity to express if their teacher is an active part in the learning process
(M=1.54; SD=.099) (Figure 4).
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63.24%

22.06%

11.76%

2.94%

Figure 4. Percentage of children mentioning their teacher as important in
understanding music
The following questions considered children’s opinions for Music classes,
their interest in the class and their colleagues. It offers some answers for how the
children interact with their classes and their opinions about their colleague’s interest.
This question offers some subjective answers in regards to other children’s “interests”
with music classes. Children have a way of perceiving others’ opinions in regard to
how they interact with their vision of interests concerning music classes in particular
and school in general.
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Table 3. Results for children’s interest in music classes

The teacher listens
to my opinion at the
Music and
Movement classes
(M=1.69; SD=.0988)
I am interested in
Music and
Movement classes
(M=1.52; SD=.0948)
My colleagues are
interested in Music
and Movement
classes (M=2.00;
SD=.130)

Agree

Neither
agree of
disagree

Disagree

Completely
disagree

51,50%

29,40%

17,60%

1,50%

0,00%

60,30%

29,40%

8,80%

0,00%

1,50%

42,60%

25,00%

26,50%

1,50%

4,40%

Completely
agree

The next 2 questions were in regard to the evaluation process. The first item for this
The Music and Movement evaluation test is easy. We wanted to know if the children
consider the test that they receive for Music and Movement to be approachable
(M=1.647; SD=.152). “All the time” was used to note that the test is easy in most
cases and Never– the test is never easy (Figure 5).

4%

10%

15%

71%

All the time
Most of the time
Sometimes
Never

Figure 5. The percentage of children who consider the test to be accessible and in
accordance with their knowledge of the Music and Movement subject
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The study also tried to discover the preferred activities of the children during Music
and Movement classes. It’s important to take this into consideration for the teacher
to manage to create more activities that center on the ones that the children like the
most (Figure 6). The balance between what can be done and what they like is
something achievable and can ultimately lead to a better learning outcome, along
with assessing the type of items preferred by children for the evaluation test (Figure
7).
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Figure 6. Favorite activities during Music and Movement class
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Figure 7. Items in the evaluation test preferred by the children
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More games

The last question was an open fill in the gap question and we can see the responses
(Figure 8.) for the emotions that they feel during the classes of Music and Movement
in particular.
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Figure 8. How children feel during the Music and Movement classes

DISCUSSION
The result of the current paper produced answers to the important questions of the
current research. Out study objectives were met and we can further discuss the
confirmation of the working hypotheses. The children have given insight into how
they perceive the Music and Classroom classes and also how they feel in regard to
their teacher and colleagues. The distribution of age among the participants was a
balanced number and we could also see the distribution among age and grade.
Considering the age when children already have a vision of their subjective wellbeing
(Sabato andKogut, 2018) we can concur that the participants sample is representative
for the age group. Most of the children (63.24%) think that all their MM classes are
interesting and only 27.94% think that only the majority of the classes. The teacher
has been chosen by the children to be a good influence in their understanding of the
subject and she is a pillar present for their support. She provides the children with
support during their classes and that helps them to be confident in their own powers.
Out of the total of participants more than half of the children agree that the teachers
listens to their opinions during class and this is an important element for children’s
wellbeing. Concerning their interest in the music classes children have been
interested and 60,30% confirm that they completely agree with the statement. When
it comes to their colleagues the children have another opinion and only 42.60%
completely agree that their colleagues are interested in the MM classes, 25% either
agree or don’t know if their colleagues manifest interest in the classes. We should
consider this as subjective and a comparison between their interest and their
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colleagues has to be taken into account. Considering the evaluation process most of
the children find that the test is easy in most cases (71%). The activities that the
children prefer in the MM classes have been a wide range such as singing, listening to
music or dancing. These activities are characteristic to MM classes conducted in
Romania’s primary schools. Children also enjoy learning to things and playing an
instrument. This last activity is among the activities that teacher struggle with in the
classroom due to the lack of such instruments. The majority available instruments in
primary school are toy instruments and children would be inclined to play also real
instruments. This is not necessary a problem as it could be an improvement. We also
asked the children to state what items they prefer in their evaluation tests and we
found that the children would like more projects and more music or games to be used
in their evaluation. The approachability of these methods is well known among
teachers and the context is appropriate considering the subject in hand.Children feel
in most parts good, very good or happy during MM classes with even 10.29% feeling
relaxed during these classes.
CONCLUSIONS
The research in the present paper was designed and implemented as an investigative
approach to determine the levels of wellbeing during the evaluation process and the
overall wellbeing of children in primary school in general and 3rd and 4th grade in
particular.
The perception of the teachers, but also the parents about the education of
the arts in general, makes the use of music in certain stages of learning to be seen as
something abstract and foreign to the purpose of education (Gibbons and Silva,
2011). The experience of music education, however, cannot be ignored; there is a
vast resource that must be used for the benefit of the pupils as well. The emphasis on
cognitive learning to the detriment of emotional learning can only relieve the
behavior of today's society. An individual who does not have an emotional "training"
cannot have a beneficial behavior for society. Society requires a balance in decisions
based on rational as well as emotional terms. The 21st century requires people
developed cognitively, but also creative and innovative, expressive, as well as critical
in terms of their activities at all times.
The pedagogical methods used must be adapted for each student individually
and this can only be done by the teacher who is constantly in a state of observation of
the student and can explore his / her experiences in the social context of the student
class. Creating a conducive environment for primary school children in their
educational path requires a connection between reason and instinct. Aesthetic
education offers this environment for primary school children because it manages to
refer to both the empirical and the rational character of the student. Through the
mechanisms out the aesthetic education will ensure the student's acquisition of
sensitivity in order to cope with the reason.
The teacher has the laborious task of creating a balanced classroom
environment and this can be achieved by raising awareness of his emotions, as well as
by observing the emotions reflected by the primary school children. The way in which
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the teacher manages to create tasks that are appropriate for the level of the primary
school children in his class is highlighted by the way in which he manages to "read"
and decode the emotions of the primary school children when it is necessary to
approach the daily learning tasks.
LIMITATIONS
One of the limitations of the present research is the number of participants. The fact
that they come from the same school can influence the results. The way of teaching in
the classroom is quite homogeneous and so this fact can intervene in the changes
that take place at the level of wellbeing of the primary school children. The vast
majority of primary school children come from the urban environment, and the stage
in which they were participants in the study can influence the extent of the impact of
their wellbeing outside of the classroom. A major impact on primary school children's
lives is the home environment and the way parents manage to provide them with a
balanced environment in which the student can develop both cognitively and
emotionally.
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